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- PREFACE

-

Broadly, the objective of the American Historical Association's
. History Education Project (AHA/HEP) is to promote more, and more effective
cooperation among professional historians and school personnel for improv-
ing the teaching of history in the schools. A first step is to generate
dialogue and interaction between and amung historians, professional edu-
cationists in the universities, and school personnel at all leveis-=-with
a view toward improving the program of history-education. Such dialogue
and interaction is not restricted to national boundaries; it extends to
all those working toward the improvement of -the teaching of history, both
- in this country and abroad.

. This Occasional Paper describes the work being done in England .
by The Schools Council Project in History 13-16, the first national project
exclusively devoted to research and development on the teaching of history
in the English secondary schools. Peter D. Wenham identifies the objectives
of ""he Schools Council Project in History 13-16," and ceétain conclusions
which have emerged from the initial stages of investigation, sumnarizes
ecritical obstacles to greater progress in the improveméﬁliof the teaching
of history, snd describes the actions which have been taken based upon the
findings gathered during the early stages of the investigation---while at
the same time moving foward with efforts to gather additional data and fresh
input.

I found especially interesting the descriptions of the experiences
with attempts to develop an expérimental framework for syllabus construction:
trying first a conceptual structure of history, and then trying one based
upon a taxonomy of educational objectives---and the explanation behind the
final decision to abandon both of these in favor of a framework based upon
"the uses of history for the adolescents.” I am reminded of the question
posed by Fred M. Newmann some years ago in the Winter, 1965 issue of The
School Review: "Can a discipline have a structure independent of the scholars'
ability to articulate it?" (p.413) Even more recentiy, the authors of the
liandbook on Formative and Summative Evaluation of Student Learning (N.Y.:
McGraw-Hill Book Company, 1971)---who are certainly more positively inclined
toward the notion of the "structure of & subject”than Newmann---themselves
take issue with the idea tha* "the structure of a field is synonymous with
the proper instruction in the subject field." (p.12)

. ! One-of the early findings of the Schools Council Project was that
? : "teachers regard examinations as a paramount priority -and, moreover, willi not
|

consider changes in their teaching unless these relate to the examination
which their students will take...." This editor is very impressed with the
examination program suggested by the Project; I regard tneir proposed exam-
ination process as providing the student with a genuine opportunity for an
insightful learning experience. :




Also of interest is the fact that the Project has established
minimum criteria for trial schools. Too often (in my view)-the pattern
followed in curriculum work in the United States has been one of trying
to see how many schools we could intrcduce new materials into rather than
attempting to assess thée real commitment of certain schools and student
populations to a particular way of studying and learning history.

I look foward to seeing the teaching materials which the Project

plans to produce and note that high priority is being given at a very

early stage to the questions and issues concernlng dissemination of these
materials.
The Project's proposed mode of evaluation, which relies more _

on case studies than computerized statistical data processing, offers
still another dimension for analyzing the effectiveness of efforts to bring
dbout educational change.

~ We of the AHA/HEP at Stony Brook are grateful to The Schools
Council Project in History 13~16 for their willingness to share their ideas
with us and to enter into the on-going dialogue and .interaction.

Stony Brook, New York ) E. Seifuan




Unlike the American experience there have been few history projects

in Fngland. A thonsh the Schools Council fer Curriculum and Examinations,
. “ince its foundatinn in 106k, has plaved a mainr role in launching research

and develovment nrnjocts in many areas of the eurriculum, it was not until
Sertember 1971 that the History, Geography and Social Science Project 8 ~ 13
(the middle yenrs of schanling) was establi;heﬂ. Meanvhile, the only otner
major development wa= tha World History Projret set up independently by the
Trmer London Ednration Anthority for -the neriod 1970-7;.”“* -

flowever. in Sentember 1972, the Schenls Council sponsored with a grant
nf 778,000 over three vra»s, the first na“ionnl project exclusively devoted

tn history for the ntudent ape range of 1% to 1. The Project team,

innated at Leedr Mniversity, is composed of thres Research Officers, Aileen
Plummer, Bill Harrison and Pater ilenham, nall of whom came straight from
teaching in schonls, and the Director, Mr. D.Y. Sylvester, who has been
- rseconded from hin post a; Terturer in the DNepartment of Education at the

Mmiversity of Leeds.  The ntaff was compl~ted by the appointment of a full-

£ =
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time Secretary.

The first ta=k of the Project was to borin a review of current practice

-

ir the teaching anAd examinine- of history hetweon the ages of 1% and 1é.

.mhin investigation wan the mazor concern of thns first term, and was unéertaien
by n variety of methnds, Tncal Education Anthorities were invited to send
‘he names of schnels where interésting history teaching was taking place and a
namber of these #rhanls have baen visited, theupsh not as many as we would have

'féﬁr liked. Luestinnnairne to teachers and ctudentr, Secretaries of Locsl
A=~nrigtions of Wimtory Teachers and Teachers' (entres have produced a .
epnte of evidencr and correnpondence which contimmes to arrive.
\\\\Uegkings have taken place yith Her Mairsty's Inspectors for History
and information »nd views have been received from Lecturers in Collefes of
Tdueation and University Departments of Education And some Loca} Education

Anthority Advisers. The Director has met the Teaching of History Committee

A ruiiext provided by ERC




of the Historical Association and in January 197% members of the team

had the opportunity of reporting their work to, and receiving the views

v

of, the Project's Cnnnultativq Committee which is an advisory body of

"oritical friends" composed of seven history teachers in schools, six

teachers in Colleges and Universities, two Inspectors and four representatives
from Schools Council committees. The Chairman was. Professor Arthur Taylor .

of the School of Wistory, lreds University.

\le have visited various Teachers' Centres and local Associations of

History Teachers ond talked vith groups of teachers. This is part of the
continuing dialosue between the Project team and teachers. \le have sat

a5 obsefvers on the two hictory working parties of the Examining Boards N
! which are conducting feasibility studies concerning a common examination

at 16+ in place of the present system of two separate General Certificate

of Fducation and Certificate of Secondary Eduration examinationse. The
history‘syllabunos. the statistics concerning the number of candidates

rhoosing each ontion for the last three years, and the various examining

by
™

procedures oi the Fxamining Bozrds have been analysed.

Y'e have Aalso lnoked- at much of tﬁo relevant litérature on history
teaching and on the nature of history as » discipline. An examination of
the erowing material on curriculum research and develonment, particularly
the evalustion rerorte of other Schools Comncil Projects, has assisted us
in rlarifving onr own ohijectives and stratrrier. We have visited some
nther Project tenms, including "Geograpny nnd ;ho Young, School Leaver"

larated at Avers Hill Gnllare, London and‘"icfnry, Geography and Social
“eionce 8«13na£ Liverpnnl. |

Certain conclusions have emerged from this initial investigatien.’
The-e not only contritmte to n meneral review of current practice in
hirtory teachinr, but alno inevitably influence the programme of the
Project. :

The first conclusion whsn thﬁt the examinntion system is the pivot
of the Project's vork, A history Project derignated 3 to 16 mst face

Q

~ERIC , . .
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this issue sguarely. Trachers repard examinations as a paramount
rriority and, moreover, will not consider chanres in their teaching
inlens these relnte to the evaminations which their studerts will
take at 164v Jn Perent years there have been innovations in the
examining of ‘history - for instance the growth of C.S.E. with emphasis
on course work, an element of internal asséwsmnnt and teacher partici-
pation. Varied techmigues of assessment, sich as objective testing and
~trurtured essay anentions hnve been introduced by some G.C.E. '0' level
and N.,S.B. Board=. lowever, such changes have-not brought dramatic
chanres in either teaching or examining methods®as a whole, and there is

* -

~till dissatisfartion among many history teachers. Time and again

=

teachers have informeA~the Project. that up to the age of 14 interesting

nod flexible appronches to history can be adopted Lut these have to be

[

jettisoned once the examination course berins. Here the students tend
to concentrate on acqui}inn §nd memorising a superficial outline of tne
sv1labus at maximum speeﬁ and there are few onpnrt;hities for the develop=-
ment of histqyica1 =lzills anAd uﬁdcrstanding. 1t is also apparent from
the sample survny’which the Project conducted, that almost 95% of all
~andidates, whether for C.5.F. or G.C.E. '0' level study modern history -
that is history from 1750 6nwnrds. ‘Moreover, this modern history tends
to bs in«wone or nther of the'following three syllabuses; British
Snrial and Economic Hirfary, British and/or Enropean History or lNodern
Vinrld Historye.

It has become incrensingly apparent in the course of our invest-

igation that another criticel problem for history teachers is that of

e

&yl labus making and selection of content. In an attempt to meet this

challenge the Project has decided to develop an experimental framework for
syllabus construction. We hope this will stimulate some re-thinking.
Tt is significant that much recent work on the teaching of history has

concentrated upon the formulation of benavioural objectives, rather than

sv1labus construction.
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‘a multi-media presentatinn. ”he Project has dpc1ded that part of

£ =

In recent years history teaching has seen the grehth of a

u Vb

variety of approarhes in the classroom. Some of these have, been

revivals of methods whwrh were advocated in the early years of thls =

century, such as local history and the usexof donumentary source

materiale Others are new - like the use of q1mulat10n games and

1 Y =

ite work should "~ *n reviiw crltlcally some of fhese approaches and,

in =ome cases, produce materials for teachers and students. In1t1a1¢y

LA

the production and vse ofl source material in the classrodm has been

&

selected for investigation. Although the new material 6% history is

~

evidence from the past this egsential feature often lies 5uried ﬁeneath

secondary sources in schools. Many teachers find that much of the:

-

commercially produced source material has serious drawbacks.in the

classroom and that fhe collection and duplication'of source material . ' -

rvequires a greaf deal of ‘time and reprograph: support, n&fther of whic@

~
T

*

is freely avallable. * There has been a tendoncv to neglect the ex-x'

= -
>

ploitation of sources other than those of a 11terary nature. The’ =

ra

Prooect also hopes to review fieldwork, simulation and roIe,play, L o

=z - +

discussion work in history and audio-visual aids for these constitute,
some of the approaches in which teachers seem to welcome supportas’
. . . pe N
There nave been some significant advances recently in.-the . .

prrofessional development of hietory teachers.. The Historical Association,
besides extending its pﬁhlication of pamphlets on the study and'taaehing
of history, launched na twice vearly periodical "Peaching History" in 1969
vhich is making an invaluable contribution to the teacher's knowledge of
practfiui developnents in his subject threhnh articles, news items and-
reviews. The estaplishment of Local Associations.of History Teachers

has steadily inrreasred. There are now at least 45 such groups dlspersea
thronghout Britain. These Assoc1at¥;ns have done much to break down the
isolation of history teachers oy prohoting']ecture meetings, discussion

sroups and working parties, some of which have produced archive teaching

units for classroom use. At just under half the 540 Teachers' Centres
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odn mn&land and waxp some assislance has been given to developments in

h*storv teachln;. pnrl1cu1ar1v with repard ko local history. Some

= ==

fan g es have he1d in.nervice tralnlng courses in history. The cata-- -

= .77; v ;—
loru1np of locaJ rerources nnd the productlon of local source -materials

has been undertaken. The ostab11 shment of History panels by C‘".o.

B

st Pop:ona} Examining Roardr has enabled teachers not only to particinate . -

m—

aﬂ*:vely in" the do"elnrment of syllabuses and methods of assessment but .

- . S =

* = hae n].so faciiitateﬂ exchanpn of ideas by remlar meetings of history

©_© " “yhachers from varions achools. The Project hopns. wherever possible £o :

- 1ﬂud-s{iooort to thene frnitfu] deﬁelopﬁents.

However, in fhp nnnreo of 1nvest1gatvons. many -of the obstacles to

™

- Fvoaié* progres" in hwstorv teachlng have been a]l too clearlv idehtifieds .

%

- Whe Pro1ect team does nnt nndorestlmate the hea"v pressures on sta;f in
1 . ' _ schools and, in marticular the handlcapc nhdar which many h1story teachers
-t “= . Yahours In a "on"xdera}ﬂp -number of schoo]s ]t is st111 not apprec...ated I

‘that hlStO”Y teachinm roanwrer snec1allst faPI]ItIeS in the- same way as

Sciences, Lanruaros and ﬂﬂopraphv. ,New—pnproaches to h;story'cannot e - ’ L

done .on. the cheap - textbooks. ¢ alk and a blackhoard are not enough. iHany

- -
s~hools 1ack a. hwstorv haﬂo wwth blarkout and’ vorkshop farllltles ano do not

have the basic eﬁuipmeut of a tage récordef.'film-strlp/sllde projector as well

as ready access to T.V., radio, a cine projector and a record players

L . . i - .
,Another~segere;conntraznt,to progress is the lack of adequate reprographic

- &~ = - - ) .

sanicesfin*some,év lsn The provigion of an electronicgstencil'cutte? o

-

with a dupllcatnr and a phntnvopler, togefher W1th clerical ass1stance is %

S erreritial. . Tn some sohoo]s the allocataon for history compares unfavourasly

with other subgactr and field work, an 1mportant elemen- in historical studlei,

i e

= -

is not given sunﬁort. ) o :

N . . - .
Although gome Local FAncation Authorities have done much to promote

dnvo1opments in history teaching in its area, many have not demoustratea a

fy;m commitment. Few L.F.A. s have a Specialist Adviser or Inspector for
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hiftory and, in the last two years, as far as- can be ascertained, less
than fifty Teachers' Centres have organised in-service training courses

. 7 ]
relating to history in midale and secondapy srhoolg. ~There are very few

. ) woekly part-day relrase & chemes for teachers to :ioin discussion and

development workinm nwrfies in history. Tt womld be of immense. beneflt if

musenm serV1Ce° for “rchooln could be furthor de"eloped, a full time teacher

archivist appointed to Iﬂval Record Otflces and Centres for archaeology and .
historical fieldwork ostablished. The Proaect believés that it would be
neglecting a vital part of its work,ifiit did not press-for improvements,

voth "inside and outside schools, ﬂeSigned to enrich the historical experience

™

iof stuuents. . T

Recently, the formu]atlon of a1ms and objectives -has assumed a

3 ' ) 'greatér—intensity and precisioﬁ amongst history teachers. ' Thls has partly

- - ~

‘been 1n response to the need to clarify the unnque contribution which _"

(L

‘history can make to- the personal and soc1al education of aoolescents, whether

* - - 3

‘a5 A separate disciplinecor in an 1ntegrated or 1nter-re1ated humanltles
pvorramme. - The app11ratlon of Bloom's taxonomy of educatlonal obaectlves

to b1story teacn1nr in.a recent Hlstorlca¢ Asr001at on panphlet has been-

s P
-

. “useful as a basis for discuseion amongst-teachers. The Proaect's 1nvest-
. -« irations have revenled that these developments have begun to make a

snnsiderable impact in some schools. »In these history syllabuses not only

W

hnve a section devoted to Feneral aims, but alro & statement of specific

objectives which place emphns1s on s&llls t.o hp dnve101ed rather\tban

ol oyt

-z information to de acquired. Schools are beginning to break the bonds of

the % R's in h{story - receive, rememoer and repeato

It is clear that the relevance of history in terms of its use for -
: ' adolescents needs not only annly51s, but also discussion and transmission
omong: both teachers-ané students. For example, the findings of
the Schools Council Enquiry in the United Kingdom "Young School Leavers" - .
p@blished ;ﬁ 396& were not at 511 reassuring. A sample of young school

leavers viewed history as one of thenleast uaafulrand least interesting’

bl g U B B e b

M iy
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subjectss The Pro1ect regards it as one of its prime concerns to
help teachers arrive at ¥easons for their bellef in the value of

history for-the edusation of stqdents.

The review has helped. to ciarify ﬁg;y issuess -~ However, Etx
is incomplete and evidence is still ‘flooding in from all sides.
- i% Inaaed, a; long as the Pro1nbt 1s operat10na1 the 1nVestlgat10n will
continue. However, we have begun to act upon the conclusions reached.
Thls programme, which is sf111 in many respncts tentative and subaect to- {
- ronstant re—anpralsn1, will now be outllned. ’

" Firstly, the Project analysed ‘the neture’of history as a discipline and

thé needs of students in an attémpt to idgntify the educational- uses of

{* - history for adelescents. This act1V1ty wss not only essentlal for the

/ Pr01ect’s own soke; but 31 wAas hoped that it mxpht also prOV1de teachers
¥

.’with,a rationale when faced hy qglléagues or -studénts who doubted the

value of history in séhddls. These major uses were isolated:
It helpn tn explain students' present,
It helps them to understand people of a dlfferent time and’ place,

and this is a wsdﬁnlng, and thereforo valuable, 5001a1 and _

educational experleuce. 7 -,

It provides material for the understanding of human development and

change in-the perspective of time and elso of the complexity of -

* causalion -in hnman affairse g

Tt can stimmlate lejsure interestsgwhichgmay be pursued in adult

o R

Who

-

-
=

life. -

Vi

' ] : It gives exper?ence of various general anaiyticbl skills which may

be used in other fields..

Il A Rt

-Secoﬁdly, thé Project produced an experimeﬁtal framework for syllabus.

moking for the 1“-16 age renfe. In its 1n1t131 discussion- the Proaect tried

o b

t.o isolate a conrepfual structure to history which would either meet wlth

feneral concensus or form a basis for the teachiﬁngf the subject.

There are indeed, peneralised concepts suchxas»change'and continuity,

e




rovolution and resction and more specific concepts like trade, war and N

povernments  The -1ist is endless, but few of these concepts are peculiar

to history. Horenver, there appears to be no diéoernible,structurali

relationship beturen there concepts. The Project decided that it could

Bruner snpgested was possible for all’

-
=

not do for history what Professor JeS.

~uybjects and base the teaching on its conceptnal struotpre: .- )
o= N - - .-‘ F;‘

Moreover, the Project wos not able to ieolateaan adequate methodoé . )

b

1ogical structure for history. A syllabus based on a taxonomy of

; . -

sducational objectives was considered but was rejected as-ah approprlate : P

i i " basise An obvious structure of history is chronology,,but this too was

discarded.  Adherence to this- pr1nc1p1e has been the cause of many of

’ the -past ills of history teaching in schools and the linear perspective wn1ch

.

- it engenders iz a very limited one.” - In the -end it was decided. to construct

P SO N 0 0

a- syllabus which was not controlled by concépts or objectives or chronologyf

" Thé syllabus wos to be- fxrmleed on the uses of history,for adolescentsgi,

Bl

i

< ’f; © The syllahna for the two. year course 1“-16 1nvolves'- - i - :

- -

T}

-~
=

_Three studies in Modern World Hlstory. ‘ .
A depth stndy of some period of the past. “ . . )
A study in development, 7 .
! 4 study of onevaspect of the visible history around use.

It will be realired that these four relate to the first four key uses :

nreviously. identified. FBach of the units within the framework corresponds

to one specific use and bears a general rel

El

ation to some of the other usese.

L]

Fov example, gtudies in Hodern Vorid History correspond to the first usee.

Hounver, it is not survostnd that the only value of studying Modern World

E History is to explain the present. it has other uses too, but the

-
»
N 8o '

- contr1butlon it can make to explalnlng the contemporary world is the key

The fifth nse, the’ peneral analytical skills - reference, comprehens1on,

- fovus.

nnaly51s, synthesis, judpement and communication « will be practised and




developed throusghont the ronrse..

The Project has drawn up examples of content ﬁithin the framework.

Tn Modern Worid Mintory Studies students will bhe expected to explore three v
of these topics:

The rise of Comhuniﬁt China.

The move to Furopean Uéity.'

_Arab-fsraeli confiict.

Ths Irish Guestion. R ; ’
Imperialism and.Nationaiism {nvAfrisa

America as a yogldvpgwe;.
‘The- origins of the Celd War. :

The maaor obaec*ive of these studles is the development of a historical

nnderstandlng of the present. espec1ally of 1nternat10nal pol1tlca1 problems.

H

mater1a1 1nvolvns 1mag1nat1ve reconstruct]on and a b1ograph1ca1 enqu1ry
showing the 1nter—r¢1at10n of a person to.‘his. tzmes. The PrOJect suggests
thé5fdllow;ngftQplcssasfexamplgs:

ta

rlfth Centnrv Preece and Per1cles.

Renalssance Ttalv 1450-1500 and Leonardo da- V1nc1 ;
.mllzabefhan Enpland and- Mary Queen of Soots.
_ ‘England 1bhg - 1660 and Cromwell.
Brifain,1§15 p74§517andrsﬁaftssbury,
The American West 1846 - 1590-anarfhebdore Roosevelt:

Russia. 1905 < 92l and Lenine

-

The ob)ectlveSAOf this study are the development i empathy, knowlédge

about values, an appreclatlon of the role and 11m1tat10ns of the 1nd1v1dual

in hlstory and a knowledpe of a partlcular per*nn of the pasta -

»{mdHﬂHHW‘HMWN‘M‘memuw -

Examples of topbics for the‘study in- development are:
The Story of Flight.
The Story of Medicine.

The -development of education.

o The hlstorv of Sozenca..
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THe objectives include the understanding of vertical perspective and

) cug *:yugh time ;nd hppreciation of the complexity of causation in

historye.
History around us is an investigation, involving visits to sites, of the

visible evidence of history. A single study will be chosen. from the

following options: )
Prehistoric Britain.
Romen Britain.

" Castles and fortified houses 1066 - 1550

vConntry Heouses 1550 - 1800
Church buildings and furnishings 1066 - 1900

The making of fhe;landscape.

Town development and domestic architecture® 1700 to the present:
) : - 3

The objective of this element of ther§outae i8 a historicél understan&ing of

0 1903 s ALY

erﬁevially of the‘environment. :
. " f L

the present,
r course which is based on the

These our wnits comprlse the two yea

aasumptionithatfthere will ?eqat leaet two -and a half hours per week of :

 history on’the'timetablé. \
The valun of- this evper1mmntal framework an
n tr1a1 schools, but the theoretical

d course remains to be

proven by its thorough .application i

advantages seem manye. Tt is believed that hlstory at this level should’

reater variety of content and approach then traditional syllabuses

o o e

. involve g

ot . have offered. - A variety of ways of looking at history and some of the

v as a discipline are demonstratede The student

potentialities of histor;

e oprortunxtv of sampling various periods and types of historye.

is offered th

*  Emphasis is placed‘on enguiry in depth and rkills to be developed, rather tnan

maximum coverare of a peri~d of history throuph superficial outlines,

Tt nifers a method of cons}ructing a syllabus which,

1) TR o 1 vt 0 e

as is

so often the case.

if_.the teacher wishes, breaks out of the straightjackét of chronological

3
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R - The examinntion propnsed by the Project contains a structured course d
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- 1
v ~constraints.., Eventually teachers who adbpt this framework will be able to

~honsie content antirely by reference~€b personal. enthusiasm and the

}. historical intereats of the students, but for the present- experimental

-,period the Proiert will narrow the options nvailable for trial schoolse.

The Project has drafted a scheme for examining this course which

-

rs, at present., the banis of negotiztion with the Examining Boards. It
ig very much hoped fhat n Roard will adopt the ronstructive role of ament of
cha?gé and accert the Projent's assessment proframme. It is expected

that these will be rarnllel G.Co.E. non 1evel and C.S.E. pilot. examinations.

I oo e i

§ . wrk element whirh carri@gf“ﬂ% of the markr. 1t includes the submission

s B 3 - z

£ ) " of a folder of wnork on fhe 'sttory Around Us' option, tggether,withﬁan oral

sl W

nwnmination. Othetr vlﬂPP" of work are hased on the three remaining studies
.- and include evidence studien. a current‘affatrn'dlary, the ‘complete assignment

work in one study in Modern World History. a biographical study, and -presentation

- -

of landmerks of chanpe Zn some aspect of the development. study.. Tﬁe.gxﬁéxnél,

-

rY?Mlnatlon ha" a weighting of 60% and includes two panérs. Paper I, of

2%hours duratien, examines the syllabus and 1nr1udes three%essayqs and four :

- P

structured quentions, one nf which is baﬂed on maps, two on graphs, visuals -

nnd stat1¢tlcs and snother on prescribed evidential material. Paper II is

entitled "Historincal Method" and catries 20% of the marks awarded in the

%

eyternal examination.  Tn the first part of this paper there wil
anestions requiring short auswers on types nf evidence, the classification of

novwrces, the chronnlorical conventions and historical terminologye : ’

IR Y

= nentions jnvolving the exercise of historical rkills upon unseen evidence

it

rn?atlng to one gubject form the major part of this paper. 1t will be seen

thnt the examination is basnd on. various mpfhods of agsessment which test

-

historical skills ne well nn historical knowledre. The provision of

structured course work is & new departure in arsessment in history.

i
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The Pro.ject hopn; to work with about 20 to 25 schools grouped in
five or six cluaters in different parts of the.country so that the schools
may easily compnre ;YPPrlanP and offer eanch other mutual support. Tocal
PAncation Authorities are now being invited to ruggest schools to participate
in the trials besinning in September 197%. The Project is anxious that
the trial schonle should be piven every rossible support in view of. the
fact that 1nnovn*1nn frennsntly produces stress. In order to try to
ensure effective évpporf‘1n resp;ct of workingp condltlons, the Project has
drawn up a list of minimum requirements for trial schools which includes:
History departments in schools should possess a tape recorder, - ;
. filmstrip projector and adequate blackout, and workshop -
and exhibition facilitiese
History departments éhould have ready access to an ovgrhead projector,

record player, radio, T.V. cameras, cine projgctorjand repro=-

graphic pqulpment including a photocopler, electronic stencil

- =
e -

' cutter and a duplicator, together with operative a551stance.

A 1 ”W}’W”‘ P 1 RO ERT RN e

There should be a special allocation of money for the duration of the
trials to cover the costs of additional equipment mentioned above,
to purchase published materiale, to pay for field work and visits

and to cover the costs of teachers attending briefing conferencese.

e AP

Day;releaae rchemes should be established for teachers involved in

trials to meet regﬁlarly in local groupé, probably at a ~

o b

Teachers' Centre to discuss progress and prepare and evaluate
materinlra

The part-time release of ‘6ne specialist historian to work as co-

ordinator in each 'cluster'.

M,ﬂwmwumwwwu..nvlmm...h "

Trial schon) teachers to be relcased from teaching duties, to attend

Dbl ot

- Project Conferences in Leeds

The Project will work with Trial Schools in two wayse. In the school

¥

year September 1973 to July 1974, the Project will, in conjunction with H

T

o MM S
L]
!

Trial Schools ﬁtaff,fworking in their localities, develop and fry materials
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.relating to the vee of sources in the classroom, and to fieldwork activitiese.

Such work will involve the age group 13 - 1% in trials which, it is estimated,
will last for half » term in each'of the three terms. During this year
trial school teachers will be:invi%ed to subject their existing third year °
course to scrutfnf {6 the light of the framework for syllabus making
suggested by thé Project.. This yéar ;f vwork should enable strong personal
and professional links to be establishgd between the Progéct team and trial
rchools teachersr. In the school years September 1974 to July 1976 trial -
echools will follow the two y;ar course which will lead to examinations at
G.CeEe '0' level and G,.S.E.

The Project team intends to produce materials for teachers and

students to-support work in the classroom and in the field. 1In addition

to providing teachers with a rationale for meking evidence, in all its varied
forms, central to history teaching, tbe Project hopes, by proaucing exemplaf
materials for the pilot work inithe Third Yeer and the subsequent "two year
course, to give them mome téols with which to do the job. These materials
will supplement tﬂe vast amount ofthiétorica] pnblications on’ the: market.

They will be largely of an evidential nature and will carry structured

s

‘questions for stndents. Tt is adequate materials of this type which seem

=

to be most eorely needed in schools.
Work has bepun on an introductory unit - "What is History"? - to be

tried out in September 1973, This is derigned to give students some ’

understanding of lMistorical methods to develop the idea that evidencé

forms the core of the subject, and to introduce students to the skills and

approaches which will bhe nrantised and develored during the Third Year

*and the fourth and fifth year course. 7 ‘This Unit will contain case

rtndies in historieal Aetective work, studies in the use of evidence and in
interpretation and bias, topether with materials to assist students to ask

hirtnrical questions nand tn nnderstand chronolopical conventions, Work is




: .
R i

L T TR I S SRR,

d

nri

T

. ,qynw-rm“lvﬂ”‘”‘h;“bw

Q

ERIC

A FullToxt Provided by ERIC

14

bepinning on a-n;if rontaining teacher matevial= to act as a basis for
the appraisal of fieldwork in history.

The dissemination nf the Project’é prorramme is already occupying
1 high p;iority in the tgnm;s deliberationr. Recent literature

N at )
concerning the experience of other Projects in this field is provin

A e

ngeful for develoning a strategy. . The first essential is to ensuré that
ér;al schools recrive the hect possible sippnrt from the Project and thé
Toral Bducation Authorities in order that » ﬁncleﬁs of activity is firmly
rooted in each"rlnqtqr".‘ 'Systematic professional development through

attendance at Proiect Gonferences, visits by members of the Project team to

” - 3
&

rchools and regnlar mer~tings of teachers in the locaity is vital. It is
rxpected that the fnllowing factors will receive earnest considerations
the uses of historyv for adolescents.

the develnpment of hirtorical skills and insights.

the use of historical evidence, in a)) its varied forms - documentary,

artefactual, pictnrial'f in srhools.

— = .

a varied aprroach to history in respect of methods and content.

the prodnetion and ovnluation of materials for classroom use.

the development of a milti-media- approach.

imaginat{nn Aisciplined by evidenc;.

the advantares and diradvantages of documentary source material.

the valur and rractice of field work and practical work in the
= clarsroom. ‘ \

the provizion of individual learninm in historye.

the implications of mixedrabili%y groups in pistor&.
- the promotion of discnssions in hist;ry.

history for the lesr ahles

2

the place of history as a sﬁbject and discipline in integrated

»

schemes. - — =
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the murpose of, and tachniques of ansessment in)examinations in

=

history.

Regular worl=shon mnd discussion sersions will be organised by the
loral co-ordinstor whose enthusiasm and expertise will be of vital im-
vortance. to the verk in each clustei® Jt is hoped that the co~ordinator’
vho may be a Seninr Wistory Teacher, a Jwctnrer in a College of Education,
a Marden of a T:arhpre' Centre, or an Advisor with a specialist interest
in history, willshave nnffirientuiime allocation to identify and exploit
*h? resburces of the 1nva1§ty sys;ématicnlly. For exaﬁple, he may enlist
the active support of the I@cal Association of Kistofg Teacherse. Jt is
hoped that history lecturers in Colleges of Education and University
Departmerits of Education in the neighbourhooé of trial schools wiil become
involvéd and as: they are responsible for tlie professional: training of
teachers, they could do much to di§§eminate the ideas of the Project.

Later in its life the Project hopes to have dssociate schools whicn
will exper@ment witﬁ;the progrémme, but will not gxpect to have the same
amount of support from the central te;m as the trial schools. Various - %
other strategies of*disseminafion are crystallising. Preparations are
vnderway to make a ni}?t film for teachers on the fraTeggfk of thf
svllabuse. It is hoped that other films will be produced to illustrate
aspects of the Project's worke ‘Mareover, the Project will present for
publicationxto the‘schoole COuncii, various pamphlets on aspects of the
teaching ;nd examining of history. The Project ihtqnds to lead dis-
cussions, organise workshops and Qarticinétg in ifi-sepvice education courses

throughout the country as fully as limited time and resources allow.

Articles concerning aspects of the Project's work in educational

b P e el il iy e L

journals like "Teaching History" and exchange of views with professipnal
aroupé such as the Historicel Association, local Associations of listory

Teachers and H.M. Inspectorate will help to bring the work of the Project to

E
=3
=
=

a wide audience.  The publication of a termly newsletter will begin shortly.
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It is hoped that history teachers who have worked in trial schools
. and have participated in workshop eessions in the local network, will be
ready and able to take an increasingly active role in leading teachers'
disegssion meetings and speaking at Conferences. This is of vital
importance in view of the limited life of the Project.‘ Once the central
team in Leeds has been djisbanded, schools wi;ﬁing to adopt the Project'é
course will-find thn'iablication of classroom materials, modified by use
in the trial schools of great assistance. Furthermore, the existence -
"~ of Examination Borrds which have had experience in examining the Project
and which continue to offer and under write a tried and tested examination
- for schools should prove in the long run to be of paramouqt,significance'
; in the dissgmination process. ]
V The evaluation of the Project Jill be undertaken in various ways.
The examination and the Examining Boards will provide one source of‘
evaluation, One member of the present team hopes to app;aise the complex
orgenisational factors which'contribgte to the success or failure of the

Froiect's programme in trial schools. This' evaluation will not be highly

statistical in nature and will probabi& take the form of case studies of both

individual schools and also the clusters. 7t will include analysis of the

E
H
H
S
=
T

suprort given to the implementation of the Project's programme in trial schgpls
fmon within (resources, teachers' commitment, headmasteré' role,) and without
(TeEehe and Project team). If funds are fo;thcoming, it is hoped to appoint
an additionél-member of the team to evaluate the Project's materials in
~ relation to the individual development of punils in trial schools,
The Project already intends to apply for an extension of its life.

" Tn order to give fu11l anpport to schools.and to undertake meaningful

8
Ui

disremination and evaluation, at least one Year, i1 addition to the three
already projected, is necansary, The main hope of the History Project is
to mive support to teachers: - It aims to help teachers make use of what is

hegt in current practjece in the teaching and examining of history, and to
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and to experimest with a programme which it is hoped, will serve as an

. -oxample for further dewelopment.
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